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M E M O R A N D U M 
 

June 17, 2020 
 
TO:  Education and Culture Committee 
 
FROM: Craig Howard, Deputy Director 
  Nicole Rodriguez-Hernandez, Legislative Analyst 
 
SUBJECT: Update on MCPS Recovery of Education Plan 
 
PURPOSE: Receive update and have discussion, no action required 
 
Expected Participants: 

• Dr. Jack Smith, Superintendent of Schools 
• Dr. Monifa McKnight, Deputy Superintendent of Schools 
• Dan Marella, Chief Financial Officer, MCPS 

 
A. Background 
 
 Due to the COVID-19 global health pandemic and the resulting fiscal pressures, the 
Council approved a “continuity of services” budget for all agencies – including funding 
Montgomery County Public Schools and Montgomery College at the minimum required 
Maintenance of Effort level. Additionally, the health pandemic required a change in the 
Council’s budget review process with all items taken up by the full Council without an initial 
Committee worksession. 

 
At the time of budget approval, the Chair of the Education and Culture (E&C) Committee 

indicated that, once Committee meetings resumed, he would schedule series of meetings with 
MCPS to discuss budget and policy issues that: 1) result from the COVID-19 health crisis; 
and/or, 2) would typically have been discussed as part of Committee budget worksessions. 
 

For this initial meeting, MCPS will provide an update on its recovery of education plan 
Additionally, since the future of education in Maryland will be shaped substantially by the 
eventual outcome of the Kirwan Commission recommendations, Council staff has prepared a 
short summary of status and contents of the Kirwan legislation at the State level. 
 
B. MCPS Recovery of Education Plan 
 
 On June 11, the Board of Education received its most recent update on MCPS’ recovery 
of education plan (©1-11). This update covered several topic areas, including: 
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• Summer School and Extended Year 
• Professional Learning 
• Curriculum, Instruction, and Assessment 
• Social Emotional Learning/Be Well 365 
• Health Operations (Logistics, Safety, and Budget) 
• Communications and Feedback 
• Policies and Regulations 
• Technology 

 
In addition to providing details on summer learning programs and a look ahead to what 

learning might look like in the fall, MCPS has also been asked to discuss whether they are seeing 
any new or emerging career pathways that have come into prominence due to the pandemic. 
 

Requests from the Black and Brown Coalition related to recovery of learning. In 
October 2019, the Committee held a worksession to discuss MCPS’ Resource Equity Study that 
included representatives from the Black and Brown Coalition for Educational Equity and 
Excellence. The Black and Brown Coalition was established in 2019 with the goal to advocate 
for the educational equity and excellence of Black and Brown students in Montgomery County. 
Their first efforts culminated in a well-attended forum in October 2019 which emphasized 
specific asks (©12-13) aligned with their vision to ensure all students have equitable access to 
resources by 2025 to be college and career ready. The Coalition has continued to further their 
cause by utilizing the Kirwan Commission recommendations, conducting meetings with 
education leaders and government leaders, as well as participating in various methods of 
advocacy. 

 
In line with their vision, the Coalition has recently released eight requests in response to 

the COVID-19 health crisis and the inevitable effects it will have on students’ learning, 
especially for Black and Brown students. The full document is available on ©14-17, however, 
their asks are summarized below.  
 

Requests of Black and Brown Coalition Related to Recovery of Learning 
 
1. Plan for and Invest in Expanded Learning Opportunities 

• Provide summer learning opportunities that prioritize Black and Brown students and invest in 
extended school-year options 

2. Ensure Learning Opportunities Meaningfully Engage Students 
• Explore and utilize evidence-based and engaging curriculums and credit recovery practices 

beyond the standard curriculum  

3. Deploy Resources to Effectively and Equitable Serve Vulnerable Students 
• Utilize specialists to address expected achievement gaps 
• Ensure vulnerable students have first access to resources and the most diverse and effective 

educators 

4. Prepare to Address the Trauma Students Experienced During COVID-19 
• Establish social and emotional interventions unique to this crisis including training for 

counselors and trauma-informed classrooms 
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5. Ensure Teachers Have Time and Support to Meet New Demands 
• Establish robust and enhanced professional development and increase planning time  

6. Shelter the Highest Need Schools from Disproportionate Impact 
• Establish an equity lens in decision-making that may negatively impact schools 

7. Dedicate Leaders to Exclusively Plan for Recovery 
• Plan for the future system-wide recovery, especially for vulnerable students  
• Address potential unexpected staff shortages 

8. Set Accountability Targets to Assess the Impact of Recovery 
• Set achievable goals, determine intermediate targets, and monitor progress 

 
C. Kirwan Commission Summary 
 

Background and Outcomes. The Kirwan Commission was established during the 2016 
Maryland legislative session to address identified education-related issues including academic 
disparities and achievement gaps; lack of college and career readiness; poor teacher retention and 
pay; and regressive per-pupil funding. The 25-member commission was specifically tasked with 
reviewing and updating current education funding formulas and providing policy 
recommendations to bring the state’s PreK-12 educational performance to best-in-the-world level 
standards and ensure college and career ready graduates. The Commission concluded its work 
during the 2020 Maryland legislative session with a final report.1 

 
The Commission focused on five key policy areas: 1) Early Childhood Education; 2) 

High-Quality and Diverse Teachers and Leaders; 3) College and Career Readiness Pathways; 4) 
Resources to Ensure All Students are Successful; and 5) Governance Accountability. The final 
recommendations are based on a phased $4 billion (state and local dollars) 10-year 
implementation plan and are described in additional detail in the section below.2 

 
As a result of the Commission’s 2019 interim report, the State Senate drafted Senate Bill 

1030 entitled the Blueprint for Maryland’s Future during the 2019 Maryland legislative session. 
The bill passed both legislative chambers and went into effect as the State’s education policy 
without the Governor’s signature. The Bill included the following: 

 
• Mandated $600 million in additional funding for FY20-21 combined; 
• Established the Maryland Office of the Inspector General for Education and the Office of 

Program Evaluation in the Department of Legislative Services; and 
• Extended the Commission through December 2019. 

 
In late 2019, the Blueprint for Maryland’s Future Funding Formula Workgroup was 

established. The workgroup reviewed formulas, indexes, and equity issues and provided 
recommendations that were adopted by the Commission (described below).  

 

 
1 The Kirwan Commission’s interim reports can be found here: 
https://msa.maryland.gov/msa/mdmanual/26excom/defunct/html/13edinnov.html 
2 https://msa.maryland.gov/megafile/msa/speccol/sc5300/sc5339/000113/024200/024233/20200029e.pdf 

https://msa.maryland.gov/msa/mdmanual/26excom/defunct/html/13edinnov.html
https://msa.maryland.gov/megafile/msa/speccol/sc5300/sc5339/000113/024200/024233/20200029e.pdf
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During the 2020 Maryland Legislative Session, the State Senate proposed Senate Bill 
1000 and the State House of Delegates proposed House Bill 1300 both of which legislates the 
implementation of the Commission’s final recommendations into law (a detailed summary of the 
bill can be found on ©18-23). The Governor vetoed the joint bill at the end of the 2020 session, 
however there is the potential for the General Assembly to overturn his veto with a three-fifths 
vote from both chambers in either a special session or during the 2021 legislative session. 
 

Summary of Kirwan Commission Final Recommendations. The Kirwan 
Commission’s Final Recommendations are summarized below by subgroup area. 
 

1. Early Childhood Education 
• Expand high-quality full-day Pre-K for both public and private providers 

o Up to 300% of the federal poverty line: free for 3 and 4-year-olds 
o Between 300-600% of the federal poverty line: sliding scale for 4-year-olds 

• Increase the number of high-quality providers and staff 
o Provide technical assistance, tuition assistance, training, etc. 

• Expand the number of Family Support Centers and Judy Centers 
o Access to wraparound services for low-income families 

 
2. High-Quality and Diverse Teachers and Leaders 

• Increase teacher preparation and certification standards 
• Improve teacher compensation through an initial 10% increase and implement career 

ladders for additional professional and monetary growth 
• Provide school staff the appropriate time and resources to work collaboratively in 

addressing student needs 
 

3. College and Career Readiness Pathways 
• Ensure college and career readiness by 10th grade 
• Implement college and career readiness pathways in 11th and 12th grade  

o Early college credits and/or associate degree 
o Redesigned career and technical education pathways with students attaining 

credentials by graduation 
• Utilize a new protocol and courses for students who are not college or career ready by 

the end of 10th grade to ensure timely graduation 
• Leverage Transitional Supplemental Instruction funding for 3rd graders who have not 

achieved proficiency in reading  
 

4. Resources to Ensure All Students are Successful 
• Concentration of Poverty School Grant: full-time community school coordinator and 

health care coverage for schools where 55%+ students are eligible for free and 
reduced price meals 

• Invest in additional per-pupil funds for at-risk students (wraparound services), special 
education students, and English learners  
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5. Governance Accountability  
• Establish independent oversight board to monitor progress and implementation efforts 
• Require state and local implementation plans with metrics 
• Utilize expert review teams to help advance progress and implement consequences 

for underperformance  
• Ensure that a majority of funding should follow the student 

 
6. Funding Formula Workgroup  

• State aid: $2.8 billion, Local Aid: $1.2 billion by FY30 (in addition to current 
projected funding levels) 

• New funding formulas and weights to address inequities and to align with policy 
recommendations  

• FY21 would be the transition year for the new funding formulas and local share 
contributions for FY22-30 

• Progress of initiatives with new funding would be tracked through State and local 
implementation plans 

 



Montgomery County Public Schools’ 
Recovery of Education Plan 

Montgomery County Board of Education

June 11, 2020

Overview of the
Montgomery County 

Public Schools’ 
Recovery of Education Plan 
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MCPS’ Recovery of 
Education Plan

Committee and 

Stakeholder Engagement
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Deliverable Committees
Design Teams 

● Summer School and Extended Year

● Professional Learning

● Curriculum, Instruction, and Assessment

● SEL/Be Well 365

● Health Operations (Logistics, Safety, and Budget)

● Communications and Feedback

● Policies and Regulations

● Technology

Summer and Fall
4
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Survey Update (Staff)

● Number of responses

● 3,599 teachers

● 1,247 paraprofessionals

5

Teacher Survey

Paraprofessional Survey

Grade Range: # of Teachers

PreK/K 386

1-5 1648

6-8 603

9-12 962

Grand Total 3599

Survey Update (Parents)

The survey focuses on topics such as:

● Interest in participating in an online program by

content area (e.g., ELA, Math)

● Academic program

● Enrichment program

● Days per week and hours course

The survey was included in the weekend 

communication to parents.

Survey administration window: May 31—June 12, 2020

6
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Teacher Offerings 

• All schools or clusters offer 
Math Boost; ELA Boost; 
Kindergarten Jumpstart; 
enrichment course

• Schools can offer additional 
experiences 

• Teacher Ideas: 
o Creative writing
o Book Club
o Coding, STEM
o Music, Poetry, Art

7

Social Emotional 
Learning

Communications

• Establish communications 
that convey, “We still care,” 
so that families and students 
feel valued and heard.

• Messages are multi-directional, 
authentic, flexible, and, 
most importantly, focused on 
well-being, safety, and hope.

8
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Social Emotional Learning
PSA: Different Spaces

9

Social Emotional Learning: 
Remote & Hybrid Settings

Be Well 365 Framework: 

• Utilizes cross-office representatives and community 
partners as a vital part of this collaborative approach

• Ensures variety of perspectives are engaged throughout 
the planning phase

• Elevates expertise of colleagues to allow for a targeted 
and intentional design to our approach

10
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Social Emotional Learning: 
Remote & Hybrid Settings

Be Well 365 Framework: 

• Recognizes and prioritizes student and staff member 
physical, social, and psychological health and well-being 
as foundational for teaching and learning

• Identifies specific behavioral health interventions and 
wraparound supports using a multi-tiered approach

• Focuses on reconnecting students, families, and schools

• Establishes safety protocols for gradual return to in-person 
teaching and learning
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Social Emotional Learning: 
Remote & Hybrid Settings

Be Well 365 Framework: 

• Increased availability to teach and learn by focusing on 
mental and physical health and well-being

• Increased use of physical, social, and psychological health 
and well-being services within the school and community

• Safety protocols to keep students, staff members, and the 
community healthy and well

• Students, families, and staff members feel like valued 
members of the learning community

12
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Summer Recovery of Education

The goal of the summer programs will be 

to maximize student engagement during 

the summer months, address learning loss, 

and offer engaging opportunities that are 

of interest to students. 
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High School Summer School: 
Credit Courses Online

REPEAT COURSES/ORIGINAL CREDIT—July 13–August 14

● Online courses in all core academic areas traditionally offered in 
summer school
○ Repeat courses for students who need to repeat a course to 

remain on track for graduation
○ For original credit (i.e., Health) or to raise a grade 

● Full courses like summer school, all online with synchronous 
instruction

14
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High School Summer Programs
NON-CREDIT

MATH BOOST
• Online courses to address learning recovery in mathematics, prepare 

for next mathematics course
• Algebra 1 through Pre Calculus (APEX)
• July 13–July 31 or July 20–August 7 

ENRICHMENT “CAMPS” AND PROGRAMS
• One to three weeks between July 13–August 7
• Free for students, open to all
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Middle School Summer Programs

ELA AND MATH BOOST/SUMMER UP
• Centrally developed program in literacy and math
• July 13–August 7, rotating ELA and math
• Three hours per day, including live synchronous daily
• Free for students, open to all

ENRICHMENT “CAMPS” AND PROGRAMS
• Local: Schools submit plans based on local interest/programs (i.e. coding, 

theater, art, languages, etc.)
• Central: Enrichment “camps” and innovative programs
• Summer Adventures (asynchronous)
• One to three weeks, open to all
• Free for students

EXTENDED SCHOOL YEAR (same as high school program recommendations)

16
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Elementary Summer Programs

Extended Learning Opportunities Summer Adventures in Learning 
Program (ELO SAIL)

This is a four-week, full-day summer program for students in Title I elementary schools.  Programming 

includes mathematics, reading, science, coding, fine arts, and project-based learning.

Extended School Year
• This is a four- or five-week, half-day summer program for eligible special education students.  

Programming addresses specific IEP goals.

Summer Up
• This is a four-week program for select elementary schools. Programming focuses on support 

in reading and mathematics. Content will be grade-level and/or course specific.

George B. Thomas Learning Academy
• This five-week program for K-12 students will be offered three days per week 

and focus on reading, mathematics, SAT and ACT Prep.

17

Elementary Summer Programs cont.

Math Boost (synchronous)
• This is a three week summer program for all elementary school students. Programming 

will focus on instruction around major content of Marking Period 4 and other critical 
content to prepare for the upcoming grade level. Content will be grade-level and/or 
course specific.

ELA Boost (synchronous)
• This is a three week summer program for all elementary school students. Programming 

will focus on foundational skills, comprehension and writing. Content will be grade-level 
and/or course specific.

Enrichment Programs (synchronous)
• This is a three-week summer program for all elementary students.  Programming includes central-

developed options in fine arts, STEM, language, literature, and wellness.  Course offerings include 

Exploring Spanish!, Welcome to the Wonderful World of Coding!, and How Beautiful is Digital Art?. 

***Additionally, teachers can submit applications for programs that they have skills to lead.

18
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Summer Recovery-Innovative Schools

Roscoe R. Nix and Arcola Elementary Schools

Mission: Continue to acclimate staff and students to innovative virtual teaching and

learning through engaging, manageable instruction in core content areas, while also

tending to the social emotional well-being of all stakeholders

Time Frame: July 6—August 14

• Re-connect with students

• Initial focus on social emotional learning

• Staff will focus on professional learning of new curriculum (June 8-10 and

July 6 & 8)

• Transition to synchronous instruction of elementary courses

19

Technology Tools: Students and 
Staff

• Students keep devices through 

summer

• Continued support throughout 

the summer

• Need and Exchanges continue 

at 45 W Gude

• Help and Need Lines remain open

• 240-740-7022 - Help

• 240-740-7020 - Need

20
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Single Platform Approach
Based on requests from Students, Parents, Teachers, Principals

myMCPS Classroom for School Year 2021

Advantages:

• More consistency

• Stronger analytics

• Greater functionality

• More cohesive professional development

• Stronger integration with synergy 
(new Student Information System)

21

Professional Development (PD)
• Building courses and content in Canvas 
• Introduction to online registration
• Pushing content between Synergy Gradebook and Canvas PD 
• Using video conferencing to connect with students PD 
• Using document cameras and screen-casting tools to 

create lessons 
• Using parent and student portal to communicate with 

families PD 
• Using Kami as an instructional tool 

22
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VERSION	  1	  

2019  Black  and  Brown  Forum  for  Educational  Equity  and  Excellence  
	  

	  VISION	  è 	  
By	  2025,	  all	  students,	  and	  particularly	  Black	  and	  Brown	  students,	  	  
have	  equitable	  access	  to	  the	  resources,	  opportunities,	  and	  supports	  	  
they	  need	  to	  be	  successful	  in	  college,	  career,	  and	  life.	  

	  

This	  will	  require	  stakeholders	  to	  work	  collaboratively	  to	  remove	  barriers	  and	  build	  infrastructure	  
that	  addresses	  disparities	  that	  systematically	  disadvantage	  students	  with	  the	  greatest	  needs.	  

	  

#1:	  In	  Montgomery	  County	  Public	  Schools	  (MCPS),	  Black	  and	  Brown	  students,	  particularly	  from	  low-‐income	  families,	  
spend	  more	  time	  with	  novice	  teachers	  than	  do	  their	  peers.	  

	  

	  

In	  middle	  schools,	  the	  difference	  is	  mostly	  due	  to	  the	  fact	  that	  there	  are	  more	  novice	  teachers	  in	  schools	  that	  serve	  the	  most	  
students	  of	  color.	  In	  high	  schools,	  it	  is	  mostly	  due	  to	  decisions	  within	  schools	  about	  which	  teachers	  teach	  which	  classes	  and	  students.	  

	  
	  

èAll	  students,	  particularly	  
Black	  and	  Brown	  students,	  
must	  have	  access	  to	  effective	  
and	  diverse	  teachers,	  and	  
these	  teachers	  must	  be	  
supported	  to	  succeed.	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
	  

Research	  demonstrates	  that	  
effective	  instruction	  for	  students	  
is	  impacted	  by	  the	  teachers’	  
skills,	  as	  well	  as	  the	  resources,	  
support,	  and	  time	  provided	  to	  
teachers	  to	  do	  their	  jobs.	  	  
We	  also	  know	  that	  teacher	  
turnover	  impacts	  the	  classroom.	  	  
	  
	  
	  

	  
TO	  ACHIEVE	  	  
THIS,	  WE	  MUST:	  

u Strategically	  recruit	  and	  hire	  a	  strong	  and	  diverse	  teacher	  workforce.	  
u Create	  incentives	  to	  recruit	  and	  retain	  strong	  teachers	  in	  high-‐needs	  schools.	  
u Move	  towards	  more	  equitable	  assignment	  of	  effective	  teachers	  both	  between	  and	  within	  schools.	  
u Increase	  the	  collaboration,	  professional	  learning,	  and	  support	  for	  teachers	  in	  high-‐needs	  schools.	  

	  

#2:	  In	  MCPS,	  lower-‐income	  elementary	  and	  middle	  schools	  are	  much	  more	  likely	  to	  have	  novice	  principals.	  	  
	  

	  

Most	  low-‐income	  elementary	  and	  middle	  
schools	  are	  led	  by	  principals	  with	  less	  	  
than	  3	  years	  of	  experience	  in	  MCPS.	  
	  
	  

èAll	  students,	  particularly	  Black	  	  
and	  Brown	  students,	  must	  attend	  
schools	  led	  by	  effective	  and	  diverse	  
leaders	  committed	  to	  providing	  
equitable	  access	  to	  opportunities	  	  
and	  resources,	  and	  these	  school	  
leaders	  must	  be	  supported	  to	  succeed.	  	  
	  

Research	  shows	  that	  effective	  leadership	  is	  
impacted	  by	  the	  leaders’	  skills	  and	  
experience,	  as	  well	  as	  the	  resources,	  
support,	  and	  time	  provided	  to	  leaders	  to	  do	  their	  jobs.	  We	  also	  know	  that	  turnover	  in	  leadership	  in	  the	  school	  impacts	  the	  classroom.	  
	  
	  

	  
TO	  ACHIEVE	  	  
THIS,	  WE	  MUST:	  
	  

u Strategically	  recruit	  and	  hire	  strong	  and	  diverse	  school	  leaders.	  
u Provide	  more	  support	  to	  principals	  (especially	  novice	  principals)	  in	  high-‐need	  schools.	  
u Create	  incentives	  to	  encourage	  the	  most	  effective	  school	  leaders	  to	  work	  in	  the	  highest-‐need	  schools.	  
u Create	  school	  leadership	  teams	  that	  meaningfully	  elevate	  the	  voices,	  perspectives,	  and	  experiences	  of	  Black	  and	  

Brown	  students	  and	  their	  families.	  

	  

In	  Title	  I	  elementary	  
schools,	  over	  half	  of	  the	  
principals	  have	  less	  than	  
3	  years	  of	  experience	  in	  
MCPS.	  
	  

Over	  60%	  of	  impacted	  
middle	  schools	  have	  a	  
novice	  principal.	  

But	  at	  the	  high	  school	  level,	  
highly	  impacted	  schools	  
have	  fewer	  novice	  principals.	  

B

In	  middle	  and	  high	  school,	  Black	  and	  Latino	  
students	  from	  low-‐income	  families	  are	  1.5x	  more	  
likely	  than	  their	  peers	  to	  have	  a	  novice	  teacher.	  
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#3:	  In	  MCPS,	  Black	  and	  Brown	  students	  are	  less	  likely	  to	  take	  the	  most	  advanced	  math	  classes.	  	  

Only	  5%	  of	  Latino	  students	  and	  
8%	  of	  Black	  students	  from	  low-‐
income	  households	  take	  
Algebra	  I	  in	  7th	  grade,	  
compared	  to	  39%	  of	  their	  
peers.	  That’s	  true	  even	  when	  
these	  students	  have	  the	  SAME	  
score	  at	  the	  end	  of	  6th	  grade	  
as	  their	  peers.	  
	  
	  

èAll	  students,	  particularly	  	  
Black	  and	  Brown	  students,	  
must	  be	  engaged	  in	  and	  
supported	  to	  master	  
rigorous	  coursework	  to	  
ensure	  success	  in	  college	  
and	  careers.	  	  
	  
Research	  shows	  that	  students	  in	  advanced	  courses	  work	  harder	  and	  engage	  more	  in	  school,	  leading	  to	  better	  outcomes.	  It	  also	  shows	  
that	  when	  advanced	  coursework	  opportunities	  are	  extended	  to	  Black	  and	  Brown	  students,	  and	  when	  teachers	  receiving	  training	  and	  
resources,	  these	  students	  thrive	  alongside	  their	  peers.	  	  
	  
	  
	  
	  

TO	  ACHIEVE	  	  
THIS,	  WE	  MUST:	  

u Ensure	  that	  all	  MCPS	  students,	  particularly	  Black	  and	  Brown	  students,	  receive	  a	  solid	  foundation	  and	  academic	  
supports	  –	  through	  effective	  instruction,	  early	  learning	  initiatives,	  and	  interventions	  –	  to	  perform	  on	  or	  above	  grade-‐
level	  by	  3rd	  grade	  and	  to	  sustain	  on	  or	  above	  grade-‐level	  performance	  through	  graduation.	  	  

u Expand	  the	  number	  and	  types	  of	  advanced	  courses	  in	  all	  schools,	  particularly	  those	  serving	  the	  most	  Black,	  Brown,	  
and	  low-‐income	  students.	  

u Automatically	  enroll	  all	  students	  that	  meet	  transparent,	  objective	  criteria	  (e.g.,	  receive	  a	  “4”	  or	  higher	  on	  the	  year	  
end	  assessment)	  in	  advanced	  courses	  (providing	  students	  and	  families	  with	  the	  opportunity	  to	  “opt	  out”).	  

u Expand	  access	  to	  effective	  supplemental	  learning	  opportunities	  to	  help	  students,	  particularly	  Black	  and	  Brown	  and	  
low-‐income	  students,	  catch	  up	  and	  accelerate.	  	  

u Empower	  students,	  families,	  and	  community	  members	  with	  training	  and	  information	  to	  engage	  in	  shared	  decision-‐
making	  about	  which	  courses	  students	  are	  enrolled	  in	  and	  how	  they	  can	  help	  students	  succeed.	  

	  

TO	  ENSURE	  
THAT	  THIS	  
HAPPENS:	  

	  

Beginning	  with	  the	  2019-‐2020	  school	  year,	  we	  call	  on	  all	  County	  education	  leaders,	  and	  particularly	  the	  	  
Board	  of	  Education	  in	  its	  oversight	  role,	  to	  regularly	  collaborate	  with	  the	  Black	  and	  Brown	  Coalition	  and	  	  
other	  equity	  advocates	  to	  eradicate	  systemic	  and	  institutionalized	  barriers,	  and	  more	  rapidly	  innovate	  systemic	  
solutions	  that	  result	  in	  Black	  and	  Brown	  student	  success.	  We	  call	  on	  you	  to	  set	  ambitious	  but	  achievable	  goals,	  
establish	  intermediate	  and	  measurable	  targets,	  monitor	  progress	  at	  all	  levels	  and	  allocate	  funding	  necessary	  to	  
sustainably	  redress	  gaps	  in	  equitable	  access	  to	  resources,	  opportunities,	  coursework,	  and	  supports.	  The	  Board	  
and	  MCPS	  will	  publicly	  report	  on	  progress	  in	  achieving	  those	  goals	  at	  least	  twice	  per	  year.	  
	  

	  
	  

	  
	  
	  

	   	  
	  

Only	  71%	  of	  Latino	  students	  and	  88%	  of	  Black	  students	  
from	  low-‐income	  families	  who	  get	  the	  highest	  score	  on	  
the	  6th	  grade	  year-‐end	  assessment	  are	  assigned	  to	  
Algebra	  I.	  This	  is	  significantly	  less	  than	  other	  groups	  of	  
students.	  

(13)



         Byron Johns / Diego Uriburu

June 1, 2020                                  

Dear Dr. Smith, Ms. Dardarian, Mr. Lloyd, and Ms. Morrison, 

Our communities are under attack. Even as COVID-19 continues exacting its devastating 
physical toll, especially on communities of color, a raging national storm of racial injustice is 
exacting a soul crushing emotional toll. Black, brown and poor children who have disengaged 
are in great danger of feeling, and being, left behind.  

In this moment, we, the Black and Brown Coalition for Educational Equity and Excellence, call 
on you to strategically and creatively deploy 100% of our most valuable resource—the 
dedicated and talented employees who make up Montgomery County Public Schools (MCPS)— 
to re-engage and educate ALL students, but especially those who have been ravaged by 
COVID-19 learning loss. This moment requires MCPS and its partners to re-examine how we 
allocate all resources within the budget to best serve student need. 

While we applaud the dedicated efforts to provide some continuity of learning in the 
immediate response to the pandemic with no opportunity to plan, much learning was lost.  
While students throughout Montgomery County have been impacted in a variety of ways by the 
pandemic, a great number of our black, brown, and low-income students are desperately in 
need of effective educational recovery, many of whom were impacted by decades of resource 
inequities prior to the pandemic. The strain of the pandemic is compounding and magnifying 
these inequities.  As our education leaders, we look for you to urgently use this time to 
creatively leverage every resource in MCPS and within the partner Associations to better 
engage and support students as we transition to a radically altered teaching and learning 
landscape.  

The Black and Brown Coalition has gone on record calling for teachers and all MCPS staff to 
have the time and support needed to develop new skills and adapt to new learning 
environments. We will continue to push for relevant professional development to ensure that 
teachers, para educators, specialists—all the adults who serve our students—are able to master 
the tools and strategies that will be required. 

More even than new skills, though, effectively recovering from the devastating impact of 
COVID-19 requires a collective willingness to move beyond traditional ways of serving 
students. We cannot fall back on the old ways of operating. Meaningful recovery demands 
flexibility in roles and responsibilities. How can we best deploy all the talent within MCPS—
teachers, para educators, specialists, counselors, bus drivers, community facing PPWs and PCCs 
and more—to engage all students; to help families in their new roles; to provide intense and 
non-traditional academic as well as social and emotional support; to create more 1:1 and small 
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group learning; to work in new locations in order to reach all students—these are the types of 
strategic and creative alternatives we must be willing to explore in recovery. 

The enormity of the task in front of us demands both an “all hands on deck” strategy as well as 
a collective commitment to redefine how we work, so that we can effectively respond to the 
trauma and learning loss and engage all learners. Responding to this crisis also demands 
flexibility, guided by equity, in how MCPS allocates its budget.   

We write to you today spurred on by the devastation of our communities. These are truly 
extraordinary times with extraordinary demands. Change has been thrust upon us. We cannot 
return to business as usual but we can choose to harness the power of all our resources—
especially our human talent—to begin a meaningful recovery for our children. As ever, we 
stand ready to support you as we navigate these new challenges and build on our shared 
commitment to equity and excellence. 

CC: 
County Executive Elrich 
Board of Education 
County Council Education and Culture Committee 
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BLACK AND BROWN COALITION: RECOVERY OF LEARNING LOSS ASKS  
 

1. PLAN FOR AND INVEST IN EXPANDED LEARNING OPPORTUNITIES  
 
Beginning with summer 2020 (and planning now for summer 2021), we must make high quality (evidence 
based), multi-week summer learning available FIRST to those black, brown and poor students who have 
disengaged during COVID and fallen farthest behind. These students will have missed at least three (3) 
months of learning.  
 
We should also be negotiating and seeking waivers now to strategically extend the school year –starting 
earlier, offering longer school days with afterschool and Saturday programming -- and perhaps a longer 
school year as needed to support learning.  
 
 

2. ENSURE THAT LEARNING OPPORTUNITIES MEANINGFULLY ENGAGE STUDENTS  
 
We cannot return to business as usual and simply double down on curriculum that has failed to close gaps in 
the past. We must explore options for evidence based, engaging and stimulating learning and credit recovery 
that captures student imagination and meaningfully prepares them for future opportunity.  
 
The COVID shuttering forced us to be creative. Let’s continue to foster and encourage creative solutions to 
catching students up and keeping them on track. While relying on online learning, consistency of platform 
(ZOOM, MyMCPS, Google Classroom) is critical for clarity and ease of access.  
 
Consider allowing teachers to deviate from the standard curriculum and use remaining weeks and summer, 
or when brick and mortar learning resumes to fill gaps in foundational learning (reading and math on grade 
level) so students return readier to embrace new learning.  

 
 
3. DEPLOY RESOURCES TO EFFECTIVELY AND EQUITABLY SERVE VULNERABLE STUDENTS  

 
Para-educators, reading specialists, and other non-classroom based educators should all be deployed to serve 
learning. In other districts para educators are assigned to make daily contact with students who do not 
engage online. Reading specialists can be doing targeted 1:1 instruction with black, brown and poor students. 
For current and rising seniors, immediately deploy HS counselors and College/Career Information Counselors 
(CCIC) to actively support completion of college applications, FAFSA forms and resumes/applications for entry 
to work for graduates.  
 
When we return to school buildings, we must also give priority to the most vulnerable students. If we 
confront reduced schedules and smaller class sizes for ongoing health concerns—the first students back in 
school buildings must be those who have lost the most ground because they could not benefit from online 
learning. Moreover, in the transition, we must consider using all our buildings regardless of cluster and 
traditional assignment to make room for these most vulnerable learners who require the structure of school 
to learn. We must also commit to assigning teachers throughout the district as needed to create smaller 
classes and permit reduced schedules and ensure that we put our most diverse and effective teachers in 
front of our most vulnerable learners.  
 
Moreover, this crisis has only intensified the need for black and brown and poor students, to have access to 
effective and diverse teachers, and attend schools led by effective and diverse leaders committed to 
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providing equitable access to opportunities and resources and that these teachers and leaders must be 
supported to succeed. 
 
 

4. PREPARE TO ADDRESS THE TRAUMA STUDENTS EXPERIENCED DURING COVID  
 
COVID devastated black, brown and poor communities. Students and families experienced and witnessed 
illness and death. They were hungry and isolated. They were neglected. We must be ready to recognize and 
respond to those experiences when our most vulnerable students return to school. We must be prepared 
with robust social and emotional interventions that will be vital to help ready students to return to learning. 
Specific and relevant training in creating trauma-informed classroom environments that support social 
emotional well-being and that unlocks the potential of PPWs as well as counselors will be crucial (similar to 
the Center for Transformative Teaching and Learning).  
 

5. ENSURE THAT TEACHERS HAVE TIME AND SUPPORT TO MEET NEW DEMANDS  
 

Teachers, many of whom have their own children at home, are being asked to develop new skills; to adapt 
curriculum to new platforms and develop mastery tools often without adequate time or support. We cannot 
expect our teachers to prepare for a radically different return to school without more robust and enhanced 
professional development and substantial time for planning.  

 
 

6. SHELTER THE HIGHEST NEEDS SCHOOLS FROM DISPROPORTIONATE IMPACT  
 

The future is uncertain. As we make difficult budget and personnel decisions, it is imperative to evaluate the 
impact of any change on our highest need learners. We must guard against disproportionate staff transitions 
at our highest needs schools. Any reductions implemented “across the board” are likely to disproportionately 
disadvantage the least resourced schools. We must use an equity lens in implementing change. And we must 
ensure that we have our most effective principals leading the recovery in our most disadvantaged 
communities.  
 
 

7. DEDICATE LEADER(S) TO EXCLUSIVELY PLANNING FOR RECOVERY  
 

MCPS should free an executive or administrative leader (or two) to focus exclusively on strategically mapping 
out the recovery phase including re-imagining how we educate our most vulnerable students who have 
disconnected during COVID. Responding to immediate needs for food and Chromebooks have been 
necessary priorities but they are all consuming. Without freeing some executive leader from the press of 
current demands to focus on the future, we will miss the chance to re-imagine effectively. In addition, MCPS 
should now be surveying the possible impact of increased teacher retirements post COVID-19 to avoid a 
shortage and to avoid a disproportionate impact on high need schools.  
 
 

8. SET ACCOUNTABILITY TARGETS TO ASSESS THE IMPACT OF RECOVERY  
 

We cannot fail. If we do not effectively address the loss of learning that has aggravated already entrenched 
achievement gaps, we will lose a generation of students. To be successful we must hold ourselves 
accountable. MCPS must set ambitious but achievable goals, establish intermediate targets, and monitor 
progress towards re-engaging all students, but particularly black, brown and poor students so that they catch 
up and get back on track for educational success. 
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Maryland State Board of Education 
Legislative Synopsis 
 March 24, 2020 

Bills for State Board Discussion: 

HB 1300: Blueprint for Maryland’s Future – Implementation 
• This bill does the following:

Accountability and Implementation Board
o Creates a 10 year, seven member Accountability and Implementation Board to adopt a

comprehensive plan to implement the Blueprint for Maryland’s Future.
o The Board would be appointed by the Governor, through a nominating committee process, and

subject to Senate confirmation.
 A Board member may not receive compensation but is entitled to reimbursement for

expenses.
 The term of a Board member is 6 years and are staggered.
 For FY 21, Governor must include $1.5 million for the establishment of the Board.
 For FY 22 through 31, Governor must include $1.8 million for the Board, including funds

to support 15 staff.
• These funds must also be used to provide technical assistance to county boards to

develop implementation plans.
o The nominating committee consists of 6 people – Governor, Speaker, and President pick two

individuals each.
 The term of a member of the nominating committee is 5 years.
 For the initial establishment of the Board, the slate of nominees shall contain at least 9

individuals.
 For each vacancy, the slate must contain at least two individuals.
 Nominations for the Board are decided by majority vote provided that at least one vote in

the majority is cast by a member appointed by the Governor, President, and Speaker.
o The Board is not subject to certain State procurement or personnel laws and may adopt

regulations.
 The Board is subject to the Open Meetings Act and the Public Information Act.
 The Board must maintain a public website and publish implantation plans on the website.

o The Board must develop a Comprehensive Implementation Plan to implement the Blueprint by
February 15, 2021.
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 The Plan must include a timeline for implementation with key milestones to be achieved
for each year of the implementation period.

 After February 15, 2020 and before April 1, 2021, MSDE must develop criteria to be
used to recommend approval or disapproval of local school systems’ implementation
plans.

• MSDE must also review and give a recommendation of approval or disapproval
of each local school system’s implementation plan.

 Each unit of government responsible for implementing some part of the implementation
plan must submit their plan to the Board by June 15, 2021.

• MSDE must submit:
o Joint plan with MHEC for teacher preparation and training;
o Plan for the expansion and coordination of Judy Centers and a plan for the

expansion of community-based family support centers;
o Plan for selection, assembly, and deployment of Expert Review Teams;

and
o Plan for implementing the teacher career ladder and training teachers and

school leaders.
o The Board is responsible for withholding at least 25% of the annual increase in the state share of

the major education aid for each local school system.
 Releasing this 25% is contingent on having an approved plan in FYs 22 through 24. From

FY 25 on, release is contingent on the Board’s satisfaction with how a local plan is being
implemented.

o The Board may withhold appropriated funds from MSDE if MSDE has not developed an initial
implementation plan or had any plans approved or is not implementing plans properly.

o The Board must gather and analyze disaggregated data to measure profess made on the
implementation of the Blueprint.
 The Board must also contract with an independent evaluator to evaluate the State

progress in implanting the Blueprint. The results have to be back to the Board by
October 1, 2024 and October 1, 2030.

 The Board may recommend that the Board remain in existence after June 30, 2031.

Review Teams 

o The Expert Review Team Program is administered by MSDE and will deploy teams of teachers
and other experts to certain schools to determine whether the Blueprint is being successfully
implemented.

o Certain minimum percentages of schools must be visited annually, and every public school must
be visited by the 2030-2031 school year. Team reports are advisory in fiscal 2022 to 2024;
beginning in fiscal 2025, team reports and recommendations may be used by the Board in
determining funding consequences.

o The CTE Expert Review Team Program is administered by the CTE Committee. These teams
function like the Expert Review Teams, with an emphasis on determining whether student
progress in a CTE pathway is insufficient toward successful completion of the CTE pathway,
and are deployed per a scheduled developed by the CTE Committee.

Education Preparation and Licensure 
o Contains the elements of teacher preparation and principal and teacher licensure programs.
o Requires passing a nationally recognized portfolio-based assessment of teaching ability as a

requirement for graduating from a teacher preparation program beginning on July 1, 2025.
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Leadership Training 
o MSDE, in collaboration with the A&I Board, is required to establish leadership training for the

State Superintendent and State Board of Education, local superintendents and county board
members, principals, and lead staff.

o Training must include: knowledge of research on how students learn, roles for school leaders in
driving change, methods for organizing schools to achieve high performance, and an overview
of ethical and transformative leadership, among other things.

Educator Career Ladder 
o Requires each county board to implement a four-level career ladder by July 1, 2023.

 Level one is a State-certified teacher.
 Level two is a teacher pursuing a Master’s Degree, 30 credits of a State board approved

program of study, or National Board Certification (NBC).
 Level three is a teacher who has an NBC or an advanced professional certificate and

includes an assistant principal.
 Level four is a teacher on the teacher leadership track or administrative track of the career

ladder, each of which are further divided into tiers.
• If a teacher achieve level 3 or 4 with NBC, they must maintain an active

certification to remain on that level.
o Minimum salary increases are required as specified beginning on July 1, 2021 for certain

accomplishments associated with movement up the career ladder.
o The costs associated with these salary increases are shared between the State and county

government through a new wealth-equalized formula.
o MSDE is required to develop and design a new system of professional development related to

the career ladder by July 1, 2023. Counties must provide the professional development by
June 30, 2025.

o County boards must also demonstrate to the Accountability and Implementation Board by
July 1, 2024, that teachers in the county received at least a 10% salary increase over the
preceding five-year period.

o By July 1, 2026, all teachers must receive a salary of at least $60,000.

Next Most Rigorous Subject Matter Course 

o Requires middle and high schools to encourage students to enroll in the next most rigorous
subject matter course available after a student has demonstrated readiness in a subject matter.

Prekindergarten 
o Directs the transition to expanded access to voluntary public and private provided full-day

prekindergarten for income-eligible 3 and 4 year olds.
o Beginning in 2022-2023 school year, Tier I children may be enrolled in a full day prek

program.
o Beginning in 2024-2025 school year, Tier II children may be enrolled in full day prek if

space is available.
o Private providers are expected to meet 30% of the demand for additional slots in the 2021-

2022 school year and 50% by the 2025-2026 school year.
o MSDE must issue a waiver from these requirements if there are too few eligible

prekindergarten providers or all families in the county who want to enroll in prek are able
to do so.
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o IAC must prioritize public school construction funding requests for high quality prek 
classrooms. 

 
Curriculum, Assessments, and Supports 

o MSDE must develop curriculum resources and standards for each subject at each grade level 
that may be used by local school systems and public school teachers. 
 The State Board must establish a system of assessments to ensure that students are 

gaining the knowledge contained in the standards. 
 Based on assessment results, MSDE must identify low-performing schools that expert 

review teams must visit and assist. 
o Beginning in the 2021-2022 school year, each local school system must implement a 9th grade 

tracker system to measure each student’s progress toward graduating on time. 
 Local school system must report information to MSDE and MSDE must submit a report 

to the Board and MLDS. 
 
College and Career Readiness 
 

o Adopts the goal that students enrolled in public school shall meet the CCR standard before the 
end of 10th grade and no later than the time the student graduates from high school. (Currently, 
it’s at 11th grade) 

o The CCR standard is based on English language arts, math, and when practicable, science that 
enables the student to be successful in entry level credit-bearing courses or postsecondary 
education training at a community college in the State.  

o Requires an independent study to be commissioned to create a new CCR standard.  
o Local school systems must develop programs of instruction for students not meeting the CCR 

standard by the end of 10th grade. 
o Beginning in 2023-2024 school year, each county board must provide students who meet CCR 

standard with access to post-CCR pathways at no cost. 
 

Kindergarten Readiness Assessment 
 

o Beginning in 2021-2022 school year, a kindergarten readiness assessment shall be administered 
to all incoming kindergarten students in the State and must be completed before October 10. 
 Assessment must be used for measuring school readiness, diagnostic purposes, curriculum 

development, and early detection of learning challenges. 
o County boards are encouraged to administer a port of the assessments to students during the 

summer months. 
 
Behavioral Health 

o Defines the responsibilities of local behavioral health services coordinators. Moves language 
that is currently in the Safe to Learn Act and changes “mental health coordinator” to “behavioral 
health coordinator”. 

o MSDE must designate an employee to be the primary contact for school behavioral health 
services to work with providers. 

o Establishes the Maryland Consortium on Coordinated Community Supports to develop a 
statewide framework for the creation of coordinated community supports partnerships, among 
other things. 
 The State Superintendent is a member of the Consortium. The Maryland Community 

Health Resources Commission will provide staff. 
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Maryland Infants and Toddlers Program 
• Provides mandated funding amounts for the Infants and Toddlers Program from FY 21 through

FY 30. Provides for inflation increase for FY 31 and beyond.

Gifted and Talented 
• Requires local school systems must develop accelerated paths for gifted middle school students

and high school students to achieve CCR before the end of the 10th grade. 

Child Care Capacity and Workforce 
o Increases funding for existing accreditation, credentialing, and other quality improvement

programs by 10% each year and adds new tuition assistance programs for prospective and current child 
care professionals. 
o Requires MSDE to designate a primary contact employee for early child care.

Family Support Services 
o Will be known as the Patricia H. Kirwan Family Support (Patty) Centers.
o Defines services provided to children and families by family support centers, including: parental

skills, health care counseling, adult education services, and employment counseling. 
o Defines trauma-informed interventions, and wraparound services including linkages to Judy

Centers. 

Community Schools 
o Reflects Commission recommendations and recent legislation defining the role of a community

school coordinator roles, including the scope of services to be provided by community (needs 
assessments and the coordination) of support programs to address out of school learning barriers. 

Dual Enrollment 
o Local school systems would be required to pay 75% of the cost of tuition for a public institution

of higher education in the State for each dually enrolled student who is enrolled in a public
school.

Career and Technical Education 
o Establishes the Career and Technical Education (CTE) Committee, within the Governor’s

Workforce Development Board. 
o Requires the State Board to apply to the US Department of Education for a waiver to transfer

responsibility for the administration of the Perkins CTE Act to the CTE Committee by October 1, 2020. 
o Provides that beginning with the 2023-2024 school year, CTE programs must be aligned with the

system implemented by the CTE committees, including CTE programs adopted by county boards, the 
State Board of Education, and community colleges. The key goal remains for each county board to reach 
the statewide goal that 45% of public school students achieve an industry-recognized occupational 
credential before they graduate.  

Miscellaneous 
o Requires each county board to evaluate its hiring practices and report findings by July 1, 2021.
o Requires MSDE, MHEC, and IHE’s that offer teacher prep programs to jointly review State

requirements for teacher prep programs to determine whether requirements align with the
Commission recommendations.
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o Requires each local school system to develop a plan to enhance and expand behavioral health
service availability.

o Establishes the Workgroup on English Language Learners in Public Schools to collect data on
English language learners.
 State Superintendent shall designate the chair; MSDE to staff the Workgroup.
 Must submit an interim report by December 1, 2020 and a final report by December 1,

2021.
o Requires MSDE to submit a report on the impact on school funding if a certain maintenance of

effort provision is repealed by November 1, 2021.
o Requires MSDE to review and revise COMAR as necessary after considering the

recommendations of the Maryland Consortium on Coordinated Community Supports.
o Repeals the Learning in Extended Academic Programs (LEAP) grant.
o Provides that if the Board reports that the Blueprint is not being implemented as intended, per

pupil increases in major education aid for FY 26 and beyond is limited to the rate of inflation and
local school systems are not required to meet additional requirements that begin in FY 26 and
beyond.

o Provides that beginning on December 1, 2020, if the December general fund estimate is more
than 7.5% below the March estimate, per pupil increases in major education aid is limited to the
rate of inflation.
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